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POLICY ON LEARNING SUPPORT

1. Introduction

This policy was reviewed and up-dated in January 2016 in line with

the Code of Practice 2014.

Aims of the Policy

At Bronte School the individual counts - therefore it is among the

stated aims of the school to offer a broad, balanced and inclusive

curriculum to all pupils, whatever their needs or abilities. 

The  SEND Code of  Practice:  0  to  25  years,  2014,  the  SEN and

Disability Discrimination Act 2005 and the Equality Act 2010 have

been considered, as well as the five aims from Every Child Matters:

• Be healthy

• Stay safe

• Enjoy and achieve

• Make a positive contribution

• Achieve economic well-being. 

Where appropriate, the school aims to follow these guidelines to

ensure the most effective learning experience for pupils and the

fostering of a positive self-image. 

We are aware at the Bronte School, that whilst the SEND Code

of Practice 2014 is not statutory for independent schools,  this

document  does  apply  where  Vouchers  are  accepted  for  Early
Years children or for children that are supported by an Education

and Health Care Plan (EHC)

The Auxiliary Aids for Children with Disabilities framework came

into force on the 1st September 2012. This includes the reasonable

adjustments duty for schools and education authorities, who have

a duty to provide auxiliary aids and services for disabled pupils.

The decision to commence this  responsibility was taken by the

Department for Education, after a public consultation. It states

Learning Support Policy                               Last Review January 2016                             Next Review January 2017

                                                                                                                          



very clearly that schools must provide any aids, or supports, that

are considered to be reasonable. The reasonable adjustments duty
is  triggered  only  where  there  is  a  need  to  avoid  ‘substantial

disadvantage’. Substantial is defined as being anything more than

minor or trivial.

When determining what is ‘reasonable’, certain factors do need to

be taken into account and these include:

• The resources of the school and the availability of financial 

or other assistance

• The extent to which support will be provided under the 

SEND framework

• The financial and other costs of making the adjustment

• The extent to which taking any particular step would be 

effective in overcoming the substantial disadvantage 

suffered by a disabled pupil

• The practicability of the adjustment

• The effect of the disability on the individual

• Health and safety requirements

• The need to maintain academic, musical, sporting and other 

standards

• The interests of other pupils and prospective pupils

Objectives of the Policy

It is the objective of this policy to outline the procedures, roles and

responsibilities of all those involved in Learning Support, as well as

giving useful general information.

Teachers  take  account  of  any  requirements  and  make  provision,

where necessary,  to  support  individuals  or groups of children and

thus  enable  them  to  participate  effectively  in  curriculum  and

assessment activities.  All children will have the opportunity to be

taught by a Qualified Teacher and, in some cases, with the additional

support  of  a  Teaching  Assistant.  This  is  known  as  Quality  First

Teaching (QFT).

There may also be instances where one-to-one support is required in

the classroom to support a child’s access to QFT. 
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There may also be instances where a child requires supplementary or

different help to that given to other children of the same age. This

would be offered, if it was deemed to be appropriate, in addition to

the QFT within the classroom.

Children may require learning support either throughout or at some

time during their school career.  This policy ensures that curriculum

planning and assessment, for all children requiring learning support,

takes account of the type and extent of the difficulty experienced

by the child.

2. Objectives of Learning Support

1. To create an environment that meets the educational needs of

each child.

2. To identify and assess any pupil who is finding it hard to access

the curriculum. We feel that early identification is a focus and

strength  of  our  school  and  is  essential  for  ALL children  to

reach their full potential.

3. To enable all children to have full access to all elements of the

school curriculum, where appropriate.

4. To provide different levels  of intervention and resources to

match the level of need.

5. To  promote  the  well-being  of  pupils  and  to  ensure  that  all

school staff are aware of individual needs, so that these can be

met in all school settings.

6. To ensure that all pupils have access to a broad and balanced

curriculum and have a sense of involvement.

7. To  make  clear  the  expectations  of  all  the  partners  in  the

process  and  to  foster  a  close  working  partnership  with  all

parents / carers and external agencies (where appropriate).
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8. To identify any staff training and support that is needed and to

provide information for all staff, so that the needs of pupils

can be met in the classroom. 

9. To ensure that children at The Bronte School have a voice in

this process.

3. Responsible Persons

The person coordinating the day-to-day provision of education for

pupils requiring Learning Support is the Head of Learning Support

Mrs. Amanda Prescott, with Learning Support Assistant Mrs. Angela

Godwin. The Head Master, Deputy Head Teacher and the Director of

Studies are consulted on all relevant issues.

4. Educational Inclusion

At Bronte School, we aim to offer excellence and choice to all our

children, whatever their ability or need.  We have high expectations

of all our children.  We aim to achieve this through the removal of

barriers to learning and participation.  We want all our children to

feel that they are a valued part of our school community.  Through

appropriate curricular provision, we respect the fact that children:

• Have  different  educational  and  behavioural  needs  and

aspirations;

• Require different strategies for learning;

• Acquire, assimilate and communicate information at different

rates;

• Need  a  range  of  different  teaching  approaches  and

experiences.

All  children have  access  to  QFT,  where  teachers  use a  range  of

termly  strategies  to  meet  children’s  needs,  following  a  cycle  of

assessing,  planning  and  reviewing.   Lessons  have  clear  learning

objectives, we differentiate work appropriately and we sometimes

use Pupil Progress Records (PPR) for children who require Learning
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Support.  These  employ  a  small-steps  approach  which  allows  the

children to experience success.

An PPR could be given to a child for a learning difficulty, because

they have a particular gift or talent or for behavioural issues.

We support children in a manner that acknowledges their entitlement

to  share  the  same  learning  experiences  that  their  peers  enjoy.

Wherever possible we do not withdraw children from the classroom.

There  are  times  though  when,  to  maximise  learning,  we  ask  the

children to work in small groups or in a one-to-one situation outside

the classroom.  The setting arrangement in Upper Key Stage 2 for

Maths, enables the children to work at a level commensurate with

their ability.

Teachers respond to children’s needs by:

• Providing support for children who need help with 

communication, language and literacy;

• Plan to develop children’s understanding through the use of all 

their senses and a variety of experiences;

• Plan for children’s full participation in learning, and in physical 

and practical activities;

• Help children to manage their behaviour and to take part in 

learning effectively and safely;

• Help individuals to manage their emotions, particularly trauma 

or stress, and to take part in learning.

5. Staff Roles and Responsibilities in the Learning Support Department

Name Qualifications Role & 

Responsibilities

Part / Full-time

Amanda 

Prescott

BA (Hons) Education Studies;

Module 2: 

Managing the Role of Senco

(NB See attached list of relevant training 

Year 5 Class Teacher;

Head of Learning 

Support: Co-ordinator 

of day-to-day provision.

Full-time
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courses)

Angela Godwin Open College Network Course in Dyslexia, 

Grade 3

Learning Support 

Assistant and Teaching 

Assistant: in-class and 

specialist 1-1 support.

Full-time

Rachel Lonergon BA (Hons) Literature (1st Class) achieved 

July 2003

PGCE (Professional Graduate Certificate in 

Education) achieved January 24 2014

Certificate in Paediatric First Aid achieved 

November 2013

Qualified Teacher 

/Teaching Assistant: in-

class and specialist 1-1 

support: small group 

support when the 

timetable allows.

Part-time

Rosemary 

Lippard

-HNC and  BTEC (Higher) Medical Physics 

and Physiological Measurement

-Currently working towards a Teaching 

Assistant Certificate

Teaching Assistant: in-

class and specialist 1-1 

support: small group 

support when the 

timetable allows

Full-time

Heather 

Iaquaniello

BA (Hons) 

Early Years

Assistant Teacher Full-time

Carole Lakha Teaching Assistant Certificate Teaching Assistant: in-

class and small group 

support

Part-time

Natasha Kitsell Higher Level Teaching Assistant Teaching Assistant: in-

class and small group 

support.

Part-time

Nicola Botley Higher Level Teaching Assistant Teaching Assistant: in-

class and small group 

support.

Full-time

Julie Hilditch Supporting Teaching and Learning in Schools

Certified OCR Level 2

Teaching Assistant: 

Supports in class

Part-time

6. Admissions Arrangements

Children entering Bronte School (Yrs 1-6) are encouraged to spend

some time in the classroom with their year group, prior to entry,
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taking part in a familiarization visit and some assessments. Should

any child who joins the school mid-year, already have been identified

with  Learning  Support  requirements,  then  the  parents  are

encouraged to bring any relevant reports to the initial meeting with

the  Headmaster.  The  Head  of  Learning  Support  or  the  Learning

Support Assistant may carry out a 1:1 short assessment, together

with  in-class  observations  by  the  teacher.  In  EYFS,  Story

Afternoons and familiarization opportunities are offered, to enable

the young children to feel comfortable within the school environment

and  also  for  the  teaching  staff  to  ascertain  the  strengths  and

learning  requirements  of  the  children.  Discussions  will  then  take

place  to  decide  whether  the  children’s  needs  can  be  met  at  the

school. 

Parents of prospective entrants will be asked informally at an initial

interview, to tell the school about any learning difficulties that their

child/children  may  have.  Parents  may  be  required  to  provide  any

additional costs, which could be incurred, as the result of extra help

being needed, in order that the school can meet the child’s needs.

However, it should be clear that this would only be in the case where

the extra support would be over and above any support provided to
other pupils and where everything has been done that is considered

to  be  reasonable.  We also  reserve  the  right  to  contact  previous

schools  for  reports  and  other  information  concerning  any  pupil

seeking admission to Bronte School (Admission’s Policy).

However, Bronte School is not a special needs school and may not be

suitable  for  children  where  a  significantly  high  level  of  learning

support is required in order to access the curriculum.

7. Identification, Assessment and Provision 

A child’s needs become apparent through a range of processes:
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•••• Admissions procedures

•••• Teaching within the classroom

•••• Classroom assessments (including SATs, InCAS and CATs (Year

5) and tracking procedures 

•••• Expression of parental concerns

•••• The comments of the children

The school is committed to early identification of Learning Support

requirements  and adopts  a graduated response when a concern is

raised. To this end this process begins in Reception, which includes

Baseline Assessment, to ensure that any potential difficulties can be

identified early and the necessary support given.

If  a  child’s  rate  of  progress  has  been  identified  as  a  cause  for

concern, despite having appropriate learning experiences, they will be

added to the Learning Support Register and strategies will be put

into place within the class. 

If  a  child’s  rate of progress remains  unsatisfactory,  the specific

areas of concern are identified, based upon a teacher’s formative

and summative assessments in reading, comprehension, spelling tests

and maths. This follows our termly cycle of ‘Plan, Do, Assess, Review’.

They will then be allocated a ‘Wave’, which are as follows:

• Wave 1 – Children make good progress using QFT via the in-

class differentiation.

• Wave 2– Children require some extra support either in small

groups or 1:1 outside the classroom.

• Wave 3 – Outside Agencies are contacted involved.

(Appendix B). 

Each wave will be accompanied by a letter a, b or c, to indicate if the

support is for academic, behavioural or emotional reasons.

There are different strands of action, which may then take place, if

all previous actions have not enabled the child to make progress.

8. Bronte School System for Referral for Learning Support.
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9.   Monitoring and Recording

Where pupils have been referred for LS, a PPR may be written with

specific targets for the pupil to focus on. The pupils will  then be
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added to the LS Register and the targets are reviewed termly (or

whenever necessary) in liaison with the Head of Learning Support,

DoS and the class teacher and the Learning Support Assistant. Their

parents  will  also  be  invited  to  comment  on  the  outcomes  of  the

targets  that  are  set,  as  will  the  pupils  themselves.  Formal  and

informal  class  testing,  using  SATs,  CATs  in  Year  5  and  InCAS,

observations,  informal  discussions,  termly  meetings  and  pupil

tracking in Years 1-6 monitor progress. EYFS carry out a Baseline

Assessment at the beginning and end of the Reception year.

The targets that are set for and with the pupil, will be a part of the

classroom  differentiation,  small  group  or  1-1  lesson.  Assessment

results,  teacher  and  parental  observations  and,  where  relevant,

recommendations from external specialists, inform the targets. All

relevant teachers and parents/carer receive copies of the PPRs. 

All pupils undergo formal progress checks in December, March and

May to monitor progress. The Head of Learning Support and the DoS

review the progress of all pupils with the class teachers. Pupils with

PPR and then discussed with the Learning Support Assistant and the

relevant support groups/1:1 sessions are established.

Definition of SEN: 

1. A child  or  young  person  has  SEND if  they  have  a  learning

difficulty  or  disability  which  calls  for  special  educational

provision to be made for them. A child of compulsory school age

or a young person has a learning difficulty or disability if they: 

(a) have a significantly greater difficulty in learning than the

majority of others of the same age; or 

(b) have a disability which prevents or hinders them from making use

of educational facilities of a kind generally provided for others of

the  same  age  in  mainstream  schools  or  mainstream  post-16

institutions. 

A child under compulsory school age has special educational needs if

they fall within the definition at (a) or (b) above or would so do if

special  educational  provision  was  not  made  for  them  (Clause  20

Children and Families Bill). 

This is a broad definition covering children and young people from 0-

25 years of age. Where a child or young person has a disability or
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health condition, which requires special educational provision to be

made, they will be covered by the SEND definition. 

(The Revised Code of Practice, 2014)

Pupils  must  not  be regarded as  having  a learning difficulty solely

because the language or form of language, of their home is different

from the language in which they will be taught.

(Education Act 1996)

Categories of SEND have been set out as follows in the Code of

Practice for SEN 2014:

- Cognition and Learning

- Communication and Interaction

- Social, Mental and Emotional Health

- Sensory and/or Physical Needs

Not all pupils with disabilities have special educational needs and not

all pupils with SEN meet the definition of disability, but this policy

covers  all  of  these  pupils.  A  child  with  asthma  or  diabetes,  for

example, may not have special educational needs, but may still have

rights under the Disability Discrimination Act 1995 and the Equality

Act  2010.   We will  assess  each  child  as  required,  and  make  the

appropriate provision, based on its identified needs.

10. Statutory Assessment

Where a school makes a request for a statutory assessment to an

LA, the child will have demonstrated significant cause for concern.

When such a request is made, the school should be able to provide:

• Learning Support Register

• Pupil Progress Records for the pupil

• Records of regular reviews and their outcomes

• National Curriculum levels

• Attainments in English and Maths
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• Specialist assessments and reports

• Views of the parent and child

• Educational  Psychologists  reports  or  reports  from  other

relevant professionals.

      

11. EAL Pupils

    We celebrate the fact that many of our children speak more than

one  language  and  acknowledge  their  abilities.   In  our  School  the

teaching and learning,  achievements, attitudes and wellbeing of all

children are important.   We encourage all  children to achieve the

highest possible standard.  We do this through taking account of

each individuals life experiences and needs which includes language

support in English if needed.  

Ways to develop spoken and written English are:

• Ensuring that vocabulary work covers the technical as well as

the every day meaning of key words, metaphors and idioms;

• Displaying key vocabulary

• Explaining how speaking and writing in English are structured

for different purposes across a range of genres.

• Providing  a  range  of  reading  materials  that  highlight  the

different ways in which English is used.

• Ensuring that there are effective opportunities for talking and

that talking is used to support writing (eg. talk partners)

• Ensuring  children  can  transfer  their  knowledge,  skills  and

understanding from one language to another.

• Using accessible texts and materials that suit children’s ages

and levels of learning;

• Providing opportunities through IT, video or audio materials to

access the curriculum.

The School will informally seek information about languages spoken

at home.  Where necessary,  the School  will  implement  the  use  of

‘Assessment  of  Children  and  Young  People  with  English  as  an

Additional  Language  eg  ‘Kent  Steps’,  to  enable  the  staff  to  fully

understand the level of reading, writing, comprehension and speaking

and listening abilities, of children with EAL.
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      Whilst recognising that most EAL pupils needing support do not

have SEN needs, should SEN needs be identified during assessment,

EAL pupils will  have equal access to the school’s  Learning Support

provision.

12. Timetabling

When support is needed in a withdrawal situation, the first priority

is  to  ensure  that  all  children  have  access  to  a  broadly  based

curriculum and do not miss Quality First Teaching of core subjects.

Children will have the opportunity to work in small groups in English

and  Maths,  if  they  need  the  specific  support  to  access

differentiated work during these particular lessons. They can also be

withdrawn from other subject areas if absolutely necessary.

13. Support Programmes

Many different teaching materials and methods are used to support

the pupils in their efforts to access the school curriculum. In 1-1

sessions,  multi-sensory  techniques  and  programmes  are  used  to

enhance  literacy  skills.  The  P.A.T.  scheme  may  be  used  to  give

support, as is ‘Toe-by-Toe, TRUGS and BEAM. Members of staff are

currently being trained in relation to fine motor skill development;

this is called Sticky Fingers. Beat Dyslexia is also available if needed.

The Learning Support Department has its  own structured reading

schemes for younger pupils, but also uses texts with age appropriate

material  written  at  an  ability  level  that  the  children  are  able  to

access.  The  different  reading  schemes  are  also  supported  by

comprehension  activities.  The  Department  has  a  range  of  ICT

resources to support the above areas. 

Staff are always willing to give extra support to children who may

have difficulty with their homework.

14. The Role of the Head of Learning Support

At the Bronte School, the Head of Learning Support:
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• Manages the day-to-day operation of the policy;

• Co-ordinates the provision for and manages the responses to 

children’s learning support needs at all levels in the school with 

the DoS;

• Supports and advises colleagues, including attending meetings 

with parents

• Oversees the registers of all children on the Learning Support 

Register or with SEN with the DoS;

• Acts, along with the class teacher, as a link with parents;

• Acts as the link with external agencies and other support 

agencies;

• Monitors and evaluates the Learning Support provision with the

DoS;

• Manages a range of resources, both human and material with 

the DoS, to enable appropriate provision is made for children 

Learning Support needs;

• Contributes to the professional development of staff.

15. The Role of the Learning Support Assistant 

At Bronte, the Learning Support Assistant:

• Is involved with the Coordination of the provision for children 

who require learning support at Waves 2 and 3;

• Keeps relevant records of the progress of children with special

educational needs whom she supports, which includes the 

updating of Pupil Progress Records;

• Helps to identify the relevant resources, and where necessary 

creates those that are needed, to support the targeted needs 

of children with Pupil Progress Records;

• Works in small group and 1:1 sessions, to support academic, 

behavioural and speech difficulties;

• Liaises with the Head of Learning Support, DoS and class 

teachers about the children’s progress or remaining 

difficulties;

• The first responsibility of the Learning Support Assistant is to

the Head of Learning Support and contact with parents should 

be via the Head of Learning Support. 
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16. The Role of Teaching Staff

All members of Staff are involved in implementing Bronte’s Learning

Support Policy. Each teacher has a record of concerns folder, which

includes  the  relevant  lists,  useful  information  and  Pupil  Progress

Records. This folder is passed up at the end of the academic year to

the next class teacher. It is the responsibility of all  staff to be

aware  of  the  information  in  the  folder  and  the  learning  support

needs of the pupils they teach. Both the Head of Learning Support

and  the  Learning  Support  Assistant  have  an  updated  folder  with

copies of all specialist reports. A copy of these reports is also kept

in the individual pupils’ file.

All  teaching  staff  are  responsible  for  identifying  pupils  who  are

causing concern, but have not been formally identified with a specific

need, and reporting these concerns to the Head of Learning Support.

Concerns can be raised at the weekly staff meeting, termly review

meetings or on an informal basis. Once advice has been sought, the

referral procedure can be activated.

Teaching  staff  are  also  responsible  for  planning  Quality  First

Teaching  for  all  pupils  on  the  Learning  Support  Register  and for

making reasonable adjustments for any pupils on the Disability List.

Pupils on the Learning Support Register may have an Pupil Progress

Record, containing targets and strategies agreed with the relevant

teacher. 

17. The Role of the Pupil

Currently, all children are supported and encouraged to reach their

full potential and Bronte School celebrates all areas of success. We

are  also  aware that  all  pupils  should  be  playing  an  active  part  in

achieving these successes. This is even more relevant for pupils with

some level of difficulty, or a particular talent, and at Bronte School

we are aware of the need to cater for all learning styles. To this end,

each child is encouraged to self-evaluate their own understanding in

lessons;  these evaluations  will  feed into  the planning  of the next

lesson. Review meetings, and any 1-1 lessons they may have, will also
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be an ideal time to discuss successes and difficulties within the class

or any particular subject areas.

18. The Role of the Parent

The Learning Support Department aims to involve parents in their

child’s progress and to encourage a joint partnership, as home-school

liaison is seen as an essential part of a child’s progress, even more so

in the case of a child with a particular need. Parents are invited to

comment on their child’s PPR, on a termly basis and discussions at

Parents’ Evenings will look at the additional Learning Support targets

set for a child. The contact book and the use of email and telephone

calls, ensures that any concerns, whether linked to learning support

or not, can be dealt with immediately. 

If  an  Educational  Psychologist  has  assessed  a  child,  additional

meetings  are  arranged  to  discuss  reports  from  specialists,  any

concerns that have arisen and the strategies that will  be put into

place both at school and at home. 

Parents  are  encouraged  to  inform  the  school  about  any  specific

needs their child may have on entering school and to be pro-active

and involved with any assessments that may be necessary. It is the

responsibility  of  parents  to  attend  relevant  school  progress

meetings, Parents’ Evenings and to support, monitor and be involved

with their homework, whether this has been set by the class teacher

or by the Learning Support Department.

19. Resources

The  Head  of  Learning  Support  and  DoS  are  responsible  for  the

operational management of the specified and agreed resourcing for

special needs provision within the school, including the provision for

children with Education and Health Care Plans (EHC)

The Head Master is informed about the funding that is required to

support  Learning  Support,  through  discussions  with  the  Head  of

Learning Support and DoS.

20. The Role of Governance
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The Headteacher/Proprietor of the school does his best to secure

the necessary provision for any pupil identified as requiring learning

support. The Headteacher/Proprietor ensures that all teachers are

aware of the importance of providing for these children.

21. Training 

The Head of Learning Support attends external courses and training

to update her and the school  on current legislation and emerging

Learning Support initiatives (see Head of Learning Support Training

Record Appendix A).

There are regular INSET days or twilight sessions held at school on

topics of general concern. Learning Support matters are included in

this general programme where necessary. 

22. Monitoring Evaluation and Review of the Policy

The Head  of  Learning  Support  is  responsible  for  the  monitoring,

evaluation and review of this policy, which will be formally reviewed

each year, owing to the frequency of changes that affect this area

of school life.

Review Cycle

Autumn Term

Monitoring Focus Responsibility for Monitoring
New  PPRs  written,  based  on  the  Pupil

Progress  reviews  at  the  end  of  the

Summer Term

AP/EW/AG

Pupil  setting  in  Year  5  based  on  pupil

tracking

DoS/AP/SB

Support timetables for LS pupils, based

on PPR reviews

EW/SB/AP/AG

Audit of resources AP/EW/AG

Review of PPRs at the end of the term EW/AP plus class teachers and AG

PPRs  sent  home  to  parents,  to  enable

them to comment.

AG/class teachers

Update  of  pupil  progress  mapping, EW/AP/class teachers and AG
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Learning Support,  Monitoring,  EAL and

G&T registers at the end of the term

Spring Term

New PPRs based on the review from 

theend of the Autumn Term

AG

Update  of  pupil  progress  mapping,

Learning Support,  Monitoring,  EAL and

G&T registers at the end of the term

EW/AP/class teachers and AG

Review of PPRs at the end of the term EW/AP plus class teachers and AG

PPRs  sent  home  to  parents,  to  enable

them to comment.

AG/class teachers

Summer Term

Review of provision for LS pupils SG/AP/AG

New  PPRs  based  on  the  reviews  from

the end of the Spring Term

AG

Update  of  pupil  progress  mapping,

Learning Support,  Monitoring,  EAL and

G&T registers at the end of the term

EW/AP/class teachers and AG

Review  of  the  monitored  pupils  and

those on the LS register, based on the

pupil tracking and PPR reviews

AP/EW/class teachers

Review of PPRs at the end of the term EW/AP plus class teachers and AG

PPRs  sent  home  to  parents,  to  enable

them to comment.

AG/class teachers

23. Complaints Procedures for Parents

If  a  parent  has  a  concern  or  a  complaint,  regarding  a  child  who

receives Learning Support, or has SEND, initially they will go to the

class teacher to try to resolve this. If the problem persists, then

the Head of Learning Support and the class teacher will meet with

the  parent/s.  Should  a  situation  arise  where  the  parent  is  still

unhappy, then the Head Master/Deputy Head Teacher/Director of

Studies  may  become  involved  until  a  resolution  is  found.  It  the

problem persists, then the issue may be referred to the 

24. Links to Other Policies
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The policy is linked to the Admissions Policy, the Curriculum Policy,

the Teaching and Learning Policy, Gifted and Talented Policy, EYFS

policy,  the  Complaints  Policy,  Behaviour  Policy,  Assessment  Policy

Marking and Feedback Policy and Homework Policy.

Appendix A
Record of Training and Development Courses

Amanda Prescott

Head of Learning Support
Title of Course Dates Attended Any Qualifications Received

CLANSA Literacy and Numeracy Sept 1996 – May 1997 CLANSA

Degree in Education Studies 1999 - 2003 BA (Hons) Education Studies

Graduate Teacher Programme January – December 2004 Primary QTS

Literacy and Numeracy in Years 3

and 4

12th January 2005

Autism? Aspergers Syndrome? 

Language Communication 

Disorder? 

What they are and some things 

that can be done about them

9th February 2005

Subject Leadership in Small 

Schools

22nd February 2005

Basic Drugs Awareness Course 30th October 2006
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Emergency First Aid for 

Appointed Persons

3rd September 2007

Every Child Matters in 

Independent Schools

18th March 2008 

Science Seminar 29th April 2008 

SEN Annual Residential 

Conference

9th and 10th May 2008 

Recognise, Respond and Rescue – 

Dyslexia: How to spot it and what 

to do

8th July 2008 

Introduction to Child Protection 

Training

2nd September 2008 

Managing the Role of SENCo 8th and 9th October 2008/

3rd and 4th February 2009

SEN 2008 – ISC Annual SEN 

Conference

4th November 2008 

Writing SEN Policies 4th March 2009

Helping Children with Dyscalculia 24th November 2009

Working with G and T children February 2010

First Aid Course 30th August 2010 

2011 SEN Residential Conference 6th and 7th May 2011

Basic Child Protection Training 

Course

31st August 2011

Ruth Miskin’s ‘Read Write Inc’ 11th January 2012

Challenging Your More Able 

Gifted and Talented Learners.

18th January 2012

2012 SEN Residential Course 11th and 12th May 2012

2013 SEN Residential Course 10th and 11th May 2013

Basic Child Protection September 2014

2014 SEN Residential Course 16th and 17th May 2014

2015 SEN Residential Course May 2015

IT Teaching (INSET) 1st September 2015

Training in the use of Epi-Pens 1st September 2015

Curriculum Development (INSET) 1st September 2015

Safeguarding Update for the 

Designated Person

6th October 2015

Safeguarding Training Course 14th October 2015

Appendix B

Wave Descriptors
The following Learning Support Waves are a progressive system by which pupils can be 

supported whilst in school.

This involves not only those needing support academically, but can also be applied to those 

requiring assistance either behaviourally or emotionally.

A child can move between the ‘Wave’ stages, in either direction and can indeed be removed 

from the Learning Support register altogether, once they no longer need the additional 

support.

 

Wave 1 In Class Support

In class Quality First Teaching where general

support is available from class teaching and 

differentiated activities.
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Wave 2 Group Work / 1:1 Support

Possible targeted group work or 1:1 sessions 

may be required, either within class or in a 

separate area, in addition to in-class support.

Parents are informed and progress is 

regularly reviewed.

Wave 3 Contact of Outside Agencies

This is where outside agencies can be 

contacted and assessments are required, to 

identify if a child has a specific learning 

difficulty. More extensive 1:1 and/or group 

support may be required. 

*Quality First Teaching is where every child is enabled to access their learning in the 

classroom, through differentiation and support from the class teacher and teaching 

assistant.
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